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Trust Prayer:
We thank you, God of Love, for the gift of
children,
bless the wortk of our Trust, that in all we do

to know you,
to love you
and to serve you,
as Jesus did.
We make our prayer in his name who is God
with you and the Holy Spirit, now and for ever.




SEND Policy 2019-2020
(_ Special Educational Needs and Disahilities

This policy complies with the statutory requirements laid out in the SEND code
af practice 0-25 (July 2014) and has heen written with reference to the
Jollowing guidance and docuwments:

e Special Educational Needs and Disahility Regulations 2014

¢ Special educational needs Code of Pructice 2014

e Statutory Guidance on supporting pupils with medical conditions

2014
e Teachers’' Standards 2012

At Glazebury CE Primary School, we seek to promote a safe, stimulating and

nurturing enwironment, where children are encowrnged to flourish, reaching their full

Through our broad, balanced and enriching cwrriculum, we aim to affum the

partnership of home, school, parish, and wider community. From this strong

foundation owr children will be encowraged to build on our core Christian values of

LOVE and WISDOM, developing appreciation of the resources around us, with
Growing together at the heart of God's community.

Section 1: Name and contact details for the Sendco and SEND Governor
This policy has been created by the school's Senco in conjunction with the Senoir
Leadership team ( SLT), staff, parents of children with SEND and school governors.

e The SENDCO at glazebury Primary School is Katie Prescott and Deputy
Sendco Karen Mowhray Head Teacher. They can he contacted on :01925

763234 Or emailed on: glazehuwryprimaury@ldst.org.uk
e The SEND Link Governor is Elizaheth Dodd. He can be contacted on :01925
763234. Or emailed on: glazehwryprimaury@ldst.org.uk

Section 2: Aims of Glazebury CE Primary school in relation to SEND
. .

At Glazebury CE Primary we aim to provide every child with access to a hroud,

halanced and enriching cwrriculum. We helieve that all children are entitled to- an

education that meets their individual needs. We feel all children deserve the
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opportunity to have a cwrriculum that states that achievement is essential, required,
and attainable allowing all children to say “ I can, youw can, we cart'.

We wish :

To create an ethos and educational enwironment that is person centred and
Jamilies/ carers.

To encowrnge a strong, focus on high aspirations and on improving, outcomes
Jor children and young people with SEN which will enahble them to succeed in
their education and make a successful trunsition into adulthood.

To reflect the New Code of Pructice (2015) in stating that teachers are

their class, including where pupils access support from teaching assistants or
specialist staff. Every teacher is a teacher of every child or young person
including those with special educational needs or disahilities.

To fully adopt the graduated approach to ensure that all pupils with special
educational needs and/or disahbilities are identified early, assessed and catered
Jor within the school with high expectations for the best possible progress.

To encowrnge and engage the participation of children and young people and
regard, to their provision.

To clearly identify the roles and responsibilities of school staff and the SEN
Governor in providing an appropriate education for pupils with special
educational needs and/or disahbilities;

To be prouctive in enabling full access for pupils with SEND to all manageahble
WWWWW@WWW@W@M@M

To enswre all children with a SEND need, have that need identified to support
Toensumthatevurg,chud,l&pmtecwd}rmnhmmandneglect providing every,
effort to enahble them to grow academically and independently.

To enswre all children can access a broud, balanced and enriching curriculum
appropriate.

To ensure children with SEND needs access extra support or additional
resowrces and remove any barriers to learming.

We understand that:

Parents play a vital role in supporting their child's education and we welcome



It is important to follow the stages of intervention set out in the code of
pructice so that resources can he appropriately allocated and applied for. This

Pupil's views are vital and we take this into account when planning needs.

It is important that we enswre all areas of the cwrriculum and the school's
physical environment is accessible to all pupils. Our Accessibility plan outlines
how we do this and owr provision complies with the requirements of the 2002
Disahility and, Discrimination act.

Our Accessihility and Admissions Policy, is clearly signposted on our website.



Section 3: How Pupils with SEN are identified

At Glazebury CE Primary school we have particular arrangements for assessing and,
identifying pupils as having SEN produced in conjunction with LDST, following LA
(local authority) guidance and as such:

e we recognise the definition of SEN as stated in the Code of Practice 2014:

“A pupil has SEN where their leawrning difficulty or disahility calls for special
normally avuilable to pupils of the same age’.(p94 para 6.15)

¢ Glazehury CE Primary reflects the Code of Pructice (p100 sect 6.44) in that
pupils are only identified as SEN if they do not make adequate progress once
teaching. This is known as ‘SEN Support'.

e  We are alert to emerging difficulties which may not be evident at an early age,
these concerns may he expressed by parents or staff or where appropriate the
children themselves.

The needs of our children are further refined by four areas of special educational need
identified in the Code of Pructice 2015. These are:

Cognition | o icati aif:gm :oww Sensory Physical
and . . m"”““”:ll needs needs
lewrning a8 health

Digficulti

These areas exemplify the range of need for which the school is able to identify and
The purpose of identification is to work out what action the school needs to take. The

The ahility to identify SEN and adapt teaching in response to the diverse needs of
children is a core requirement of the teachers’ standards (2012), teachers are guided,
and supported in this by the SENCO and information is shared appropriately and
Jrequently.

Although the SENCO has overall responsibility for the identification of pupils with
SEN in the school it is recognised that other members of teaching and pastoral staff
have a key role to play in this process. This is part of the collective responsibility and
Early identification of children with SEN is a crucial factor in overcoming harriers to
learning. The SENCO works closely with the school assessment coordinator to
interrogate the school tracking data, ( Ask Eddi - Progression matrix) and Asp dato.
At Glazebury CE Primary we also use a numhber of indicators to identify children's
special educational needs. Such as:

e Close analysis of data including: EYFS, termly and yearly assessments,

e Any teacher or support staff concemns



Following up parental concemns.
Liaison with feeder schools on transfer — transition arrangements.
Very close linison at the outset with EYFS staff, SENCO and parents.

What is not SEN but may impact on progress and attainment may
include:

Attendance and punctuality,

Health and, welfare

Children/young people in receipt of pupil premium or pupil premium plus.
LAC

Being a child/young person of servicemen/women

EAL

Section 4: How we teach children with special educational needs.

At Glazebury CE Primary School we follow a structured approuch to teaching pupils
identified as having additional needs. This includes:

Quality First Teaching
Any pupils who are falling significantly outside of the range of expected

Once a pupil has heen identified as possibly having SEN they will be closely,
difficulties' An expression of concern docuwment will be completed in
WWW“QW@MTWLW'WW@W@W

Differentiated quality first teaching is a priority for all pupils in the school
including those with SEN.

Where a pupil is identified as having SEN, action is taken to remove harriers to
TthENDCcmlLbecansulxeda&needed}orsuppmtandadvmandmug,msh

to observe the pupil in class. Decisions regarding a suitable level of provision
can he implemented and recorded on the whole school provision map.

If a pupil has recently heen removed from the SEND list they may also fall
into this category as continued monitoring will he necessary.

Parents will be informed at every stage of their child's development and, the
circumstances under which they are heing monitored. They are encowruged to
share information and knowledge with the school.



e The child is formally recorded by the school as being under ohservation due to
concern by parent or teacher but this does not place the child on the SEND
register. Parents are given this information. It is recorded by the school as an

e Regular pupil progress meetings are used to- monitor and assess the progress

Section 5: How we adapt the cuwrriculum and the learning environment
Jor children with special educational needs
The school is prouctive in removing barriers to learning, e.g. we consistently

the school use a child's preferred colowred paper for children's work, use
a school building which is pully wheelchair accessible via ramps, through the delivery
aof teaching assistants. This covers teaching and learming and the wider cwrriculum of
the school such as participation in after-school clubs, leisure and cultural activities or

The school improves access to the physical erwironment of the school through ramps.
This covers improvements to the physical enwironment of the school and physical
aids to access education.

The school strives to improve the delivery of information to pupils with SEND and,
their families when appropriate for disahbled pupils. This will include planning to
avuilable to- disabled pupils. Examples might include handouts, timetables, texthooks
a reasonable time frame.

Section 6 How we assess and review the progress of children with
special educational needs

At Glazebury CE primary we use the fruamework Assess, plan, do, review cycle
outlined in the Code of Practice 2015. This is outlined below:

e ASSESS:--In Assessing a child the school will carry out an analysis of the
child's needs which draws on the teacher's assessments and experiences of the
child, their previous progress and attainment. This is put in the context of the
individual's development compared to the school's core approuch to child's
progress, attainment and behaviowr and their peers and national data. The
child’s own views are sought as are those of external support services if
assessments. Any concermns by parents are actively listened to and, recorded.
Assessments are reviewed every half term or sooner if required.

e PLAN: We recognise that we must formally notify parents if their child is
heing provided with SEN support via an Individual Education Plan. The
teacher and SENCO agree in consultation with the parent and pupil the



expected impact on progress (outcomes), development or behaviour along with
a clear date for review.
e DO: The School's SENCO supports the class or subject teacher in problem
e REVIEW: Reviews of Individual Education Plans (IEP) are carried out every
term. That is not to say should a teacher or the SENDCO deem it necessary,
that it can not be reviewed hefore this date. Some children may have an EHC
(Education, Health and Care Plan). These must be reviewed by the local
authority in partnership with the school at least annually. These reviews are
arranged, at school and are part of the SENCO's role.
the child's needs. The teacher working with the SENCO will revise the support in the
light of the pupil's progress and development and any changes to support and
outcomes will be made in consultation with the parent and pupil. We strive to provide
enabling them to be involved in planning next steps. In transition to another setting,
inwolve others being present at review meetings and the SENCO/Inclusion Manager

Section 7 How we manage the needs of pupils who qualify for SEN
support

Where a pupil continues to- make less than expected progress despite evidence based,
mmspeaahstsmﬂwschootor}mmaumagenm Parents will always be
and involved in the decision to procure the advice af a specialist and their

consent will be required formally by agencies. (Except in child protection cases where
a child is deemed to be at risk).

school strives to ensure that the child, receives this as quickly as possible. At
Glazebury CE primary this will include for example Educational Psychology, CAMHS
(Child and Adolescent Mental Health Service), Speech and Language, Therapy
Services, SENISS and School Family Support Service.

Some children may have multi-agency involvement and the school will consider the
Warrington's ‘Responding to Need Guidance and, levels af Need Frumework' that an
EHAT (Early Help Assessment Tool) is appropriate.

assess and meet the need of the child or young person and they have not made
expected progress, the school or parents should consider requesting an Education,



Health and Care needs assessment. In applying for this the school presents evidence
af the action taken as part of SEN Support.

Additional Provision

This, , ils who are identified, as requir \ditional and dig
help as well as the regular differentiated cwrriculum. Under Additional
external advice or additional resources provided by the local authority.
CLas&teadwsMTeadungas&stwwemwﬂabomﬂoanﬂwSENDCOm

With this knowledge the SENDCo can help with planning for future in-school
support. Action that has already been taken is reviewed and altered, in line
Detailed provision and how it will be co-ordinated is recorded on an IEP and
copies are given to class teachers, TA and are shared with parents, who are
consulted at various stages.

A further copy of the children's IEP’s is kept in an individual, centrally held,
SEN file and, in the class SEND file. Parents are informed and consulted at
every stage.

All children on SEND register have a pen portrait to support prior to full IEP.

School Support (SS)

Where it is determined that a pupil does have SEND, parents will he formally advised,
af this and the decision will he added to the SEND register. The aim of formally,
identifying a pupil with SEND is to help school ensure that effective provision is put
in place and so remove barriers to leaming. The support provided consists of a four -
part process:

Assess
Plan
Do

Review

memmmwwmmmwmwmmwm
mmmmmmwmwmmwm
good, progress and outcomes.

Referral for an Education, Health and Care Plan

If a child has lifelong or significant difficulties they may undergo a Statutory
Assessment Process which is usually requested by the school but can be requested by,
a parent. This will occur where the complexity of need or a lack of clarity around the
needs of the child are such that a multi-agency approuch to assessing that need, to
lanni ision, and, identifyi i rod.



The decision to make a referral for an Education, Health and Care Plan will be taken
at a progress review.

The application for an Education, Health and Care Plans will comhine information
Jrom a vuriety of sowrces including:

Parents

Teachers

SENDCO

Social Care

Health professionals

that have been taken, and the preliminary outcomes of targets set. A decision will he
made by a group of people from education, health and social care about whether or
the child is eligible for an EHC Plan. Parents have the right to appeal against a
decision not to initiate a statutory assessment leading to-an EHC Plan.

Further information about EHC Plans can found via the SEND Local Offer:

http://warrington, fsd.org. uk/kb5 /warrington/fsd/localaffer.page or by contacting:

Name: EHC Assessment Team

Warrington

Telephone: 01925 444071

Address: New Town House, Buttermarket Street, Warrington

Postcode: WAT 2NH

Section 8 How we work with parents and carers in planning for
provision and reviewing progress, and how you support them in

ing ing .
At Glazebury CE primargwereoogni&ethatﬂwimpacto;(&SEN suppurtcanbe
strutegies that are heing used. We also value and welcome the essential information
on the impact of SEN support outside school as well as the parents/carers particular
provide.
In creating the School's Local offer parental consultation is crucial and parents wuas
on this were sought, acted upon and valued. This is an ongoing process and the
school operates an open door policy where parents are encowrnged, to communicate
openly with the school any needs or concerns.


http://warrington.fsd.org.uk/kb5/warrington/fsd/localoffer.pag

Section 9: How we enahle pupils with SEN to participate in all activities
together with pupils who do not have SEN

At Glazebury CE Primary we recognise owr duties regarding equality and, inclusion for
WmmmmwmmEmszom We make
mmmwmmmmmawmmww. We also
recognise that these are anticipatory duties and strive to make arrangements in
advance to prevent disadvontage. It is important to foster good relations and promote

Children/young people are encournged, to participate fully in the life of the school.
This includes extracwrricular clubs and, activities where the SENCO monitors the
attendance of those with Special Educational Needs and disabilities to enswre that

Section 10: Support offered by school for improving the emotional,
We recognise that some children and young people may experience a wide range of
may, include:

e hecoming withdrawn or isolated,

e displaying challenging, di ive or disturhing hehavi
These behaviours may reflect underlying mental health difficulties such as anxiety or
loprossion, self harming, sul isuse, eating disorders or phusical
such as:

e Attention Deficit Disorder (ADD)

e Attention Deficit Hyperactive Disorder (ADHD)

e Attachment Disorder (AD)
It is also recognised by the school that children may, display certain behaviours as a
At Glazebury CE Primary we have clear processes to support children and young
people and this is linked to the school Behaviour Policy. This policy includes detail on
adversely affect other pupils. The school provides support for children's emotional,

e Educational Psychology Service

e Warrington Family Support Service

e Nurture hased support from external provision

e Support accessed through Social Inclusion

e 1:1 or small group support



Section 11: How senior leaders and governors monitor and evaluate the
impact of the school's SEN provision.

Whilst the full governing hody remains responsible for SEN we have appointed a
SEN Governor to support the work and to oversee the provision of SEN. ( contact
details at start of policy) The SEN Governor The SEN Governor promotes the

development of SEN provision by
. o oning inclusion and, ing o greater und ling of issutes

related to SEN hy, the Governing Body;

heing Jamiliar with key legislation, and. poticy;

e Jfostering communication hebween parents/carers gf children with SEND and
the school;

e meeting regularly with the SENCO and visiting classrooms;

e ensuring they have an understanding of the role of the SENCO and how pupils
are supported;

e developing an awureness of the types of SEN present within the school cohort;

e reporting regularly to the Full Governing Body;

e understanding how funding received for SEN is allocated by the school;

e attend truining in relation to SEND;

. LSHNG in toring the, of vulnerable pupils;

e Reviewing and monitor the effectiveness of the SEND Policy.

The Governors, especially the SEND Governaor, is given termly summaries of the
demogruphic and progress of SEND children throughout the school. The Governing
Body evaluates the success of SEND provision through reports from the Governor with
responsihility for SEND. The Headteacher’s report to- the Governing Body also covers

SEND developments. The Governing Body, through the School Development Plan,
ensures that relevant INSET for staff is provided. The SEN Governor liaises with the

SENCO in relation to the Local Offer and the SEN Information report.

In evaluating the effectiveness of this policy, the school will consider
the views of:

e Reports presented by the Head Teacher, SENCO and Link SEN Governor

e Parents/carers

e Children

e Outside agencies .
relating to the success af the SEND policy and this will be analysed carefully,
through::

e Consideration af each pupil’'s success in meeting outcomes.



e Ananalysis of tests including SATs

e The school's tracking systems and teacher assessments
e Ask Eddi data and Asp data

e Reports provided by outside agencies including Ofsted.

Section 12: What training on SEN will he avuilable for teachers, support
staff and the SENCO.

All primary schools within a SEN Consortia share bhest practice and offers support
within the locality. Training on SEN is arranged through these and LDST trust with
led and linked, to the school development plan, needs of the particular consortia and,
the school's Local affer. Specific training can be provided for the SENCO, Teaching

Assistants, whole school and parents. Warrington provides two SENCO Briefings and,
an annual SENCO Transition Forum (KS2/3) in June where any pupils with, SEND

and/or vulnerable pupils can he discussed in person and a transition plan can be put
in place. The LDST provides access to- a network for SENDCO’s and related training
All teaching and support staff are encouraged to attend cowrses and training that
assist them in acquiring the skills needed to- work with pupils with SEND. The SENCO
provides school hased INSET and targeted support to develop awareness of resources
and practical teaching strategies for use with pupils with SEND.

A needs analysis to determine INSET requirements of staff (including Governors) in
the area of SEND is conducted annually. The School's INSET needs are included in
the School Development Plan and the outcomes and impact of these will be detailed

in the SEN Information report.

Section 13: How SEN is funded at Glazebury CE Primary

The notional SEN budget is for school leaders to use in ways considered most
appropriate in improving outcomes for pupils. It can for example be aligned with,
other funding (e.g. pupil premium) to optimise impact. The SENCO along with other
key staff in the school has a key role in determining how this budget is used, for
example to provide interventions and targeted support. The school budget allocation
Jor SEND is detailed, in the SEND information report annually. The Governing Body,
oversees this expenditure and therefore ensures resowrces are directed to support

appropriate SEND provision as outlined in this policy.
The school allocates SEN funding in the following wuys:
e Teaching Assistants
e Training for all Teachers and Teaching Assistants so that they can meet
e Specialist hooks and equipment
e In cass and withdrawal support from the SENCO, SEN Teacher or teaching
staff



e Ramped access to the main buildings of the school
« Disahled toilet facilii
e Lift access

e Puwrchasing and maintenance of ICT and electronic equipment

Section 14: How your school supports pupils with medical conditions
The school's detailed and structured response is outlined in the ‘Supporting Medical
Needs policy.

Section 15: How we approach statutory duties in terms of increasing its
accessihility over time.

Au,pupu&aLGLazebu,rg,CE Prunarg,hmreeq,{maccess,tcra/bxvudandbulunwd/

importance of an appropriate education. This promotes self esteem and confidence
that will lead to pupils making relevant progress that is closely monitored.
Teachers use a wide runge of strutegies to meet pupils’ special educational needs.
Lessons have clear learning objectives and success criteria, are differentiated
appropriately and assessed to inform the next stage of learning.

The school's Teaching and Learning Policy promotes hest pructice towwrds students,
with SEN.

LDST Provision Mapping features significantly in the SEN provision provided by the
school.

Intervention Plans contain outcomes to enswre that all pupils experience success.

Following The Equality Act 2010 it states that education providers must also make
‘reasonable adjustments’ to ensure that disabled students aren't discriminated

against.
Making reasonahble adjustments could include:
e changes to pructices or procedures
e changes to physical features
e changes to how leamners are assessed
e providing extro support and aids (such as specialist teachers or equipment)

Relevunt information is shared with parents/carers of pupils on Special Needs
Support or with an Education Health and Care Plan (EHC Plan). They, receive regular
according to their child's needs. Key information is also shared within the school to
enswre teachers are up to date with developments.



Section 16: Howwehwndlewmpla,m}mmpamm/owso;ﬂmpws
with SEN ahout SEN provision.

Any complaints should first be raised with the SENCO, then if necessary with the
Head Teacher and finally, if unresolved, with the SEN Governor. All complaints

should follow the school's complaints procedure.
In managing parental complaints related to SEN, any of the following may apply:

Meetings with the parents/carers are arranged, perhaps involving a mediator
such as the ‘Information, Advice and Support Service' (cwrently Parent
Partnership).

Key issues are identified including where there is agreement.

Discussions should take place with the SENCO

Reports provided by outside agencies should be considered

Outcomes are reviewed examining what progress the pupil has made. Any
parents/carers.

Section 17: What personnel are responsihle for.

We acknowledge that the SENCO shares responsihility with the rest of the staff
within the school and the governing body. Whilst the full governing hody remains
responsible for SEN they often appoint a SEN Governor to support their work. The
SEN Governor at The Beacon, promotes the development of SEN provision by

The Governing Body will report annually on the success of this policy under the

In evoluating the effectiveness of this policy, the school will consider:

Findings of the SEND information report including its Local Offer.
Reports presented by the Executive Headteacher, Head of School, SENCO and,
Link SEN Governor

Parents/carers

Children

evidence relating to the success of the SEND policy and this will be analysed,
carefully through:

Consideration af each child's success in meeting their agreed outcomes.

An analysis of test including SATs

The school's tracking systems and teacher assessments

Evidence generated from Provision mapping and related, interventions and,
person centred planning reviews from Education, Health and Care plans and
EHATSs.

Ask eddi, Asp data reports



The role of the SENCO

Ensuring all - in the, setti l | their hilities to

children with SEN and the setting's approuch to identifying and meeting SEN.
. bery by the setting, and liaising with professionals or s | l

the setting

The SENCO has day-to-day responsibility for the operation of SEN policy and,
lination of i - o tor ndividual ils with, SEN,

including those who have EHC plans.

Overseeing the day-to-day operation of the school's SEN policy and updating

it annually and overseeing and, overseeing and updating the school's SEND

information report in line with statutory guidelines.

Coordinating provision for children with SEN

Liaising with the relevant Designated Teacher where a looked after child has

SEN

Advising on the graduated approuch to providing SEN support

resowrces to- meet pupils’ needs effectively

Liaising with parents of pupils with SEN

Liaising with early years providers, other schools, educational psychologists;,

health and, social care professionals, and independent or voluntary hodies

Being a key point of contact with external agencies, especially the local

Liaising with potential next providers af education to ensure a pupil and their

parents are informed ahout options and a smooth transition is planned

Working with the Head Teacher and school governors to ensure that the school

meets its responsihilities under the Equality Act (2010) with regard to

Ensuring that the school keeps the records of all pupils with SEN up to date

Monitor and support a graduated approuch of Assess, Plan, Do and Review:.
To ensure that resources and support are allocated and maintained to- all those
individual pupils who may need additional provision. of support staff in our

schools including Teaching Assistants, Learning Mentors, Behaviour Support
Staff and others.

Review the work of other adults regularly. In reviewing pupil progress and

tracking achievement, SENCOs should review targeted support on a regular
basis.



Be actively involved with the analysis and interpretation of data for the whole
school and, in the planning and intervention of those children not making
expected progress and plan appropriate interventions.

Advising on the deployment of the school's delegated budget and, other
resources to- meet children's needs effectively,

Liaising with early years providers, other schools, educational psychologists,
health and, social care professionals, and independent or voluntary hodies
Being a key point af contact with external agencies, especially the local
Liaising with potential next providers of education to ensure a pupil and, their
parents are informed ahout options and a smooth transition is planned,
Working with the Head Teacher and school governors to ensure that the school
meets its responsibilities under the Equality Act (2010) with regard, to
Ensuring that the school keeps the records of all pupils with SEN up to date for
o l icipation, of pupils in clubs and, activitiss.

Section 18: IEP’s Individual Education Plan
To provide information to parents where appropriate an IEP will be provided to show
This will also he reviewed both with children and parents to share outcomes.

Individual Education Plan (IEP) are a rolling document.

It will show the cwrrent year group IEP (ahove previous to avoid lengthy,
scrolling up.( Y6 to EYFS))

Colours to be used for each year group will allow distinctions to he made:
o EYFS - orunge

o Reception - purple

o Year1 - hrown

o Year2 -pink

o Yewr3 - black

o Year4 - blue

o Year5 - green
o Year6 - red

e A cwrriculum file will be set up for SEND and all year groups will have IEPS

placed, into the file for access, SEND is the class teachers responsibility and it
is a requirement access to them.

e SEN expectations regarding completion dates are in the Teacher /staff

Handhook.



Children under the provision of Wigan authority
Wigan Special Educational Needs & Disahility Team

Telephone: 01925 486150
Address: Wigan Council, PO Box 100, Wigan WN1 3DS

Tel: 01942 486150 or 01942 486136

Education, Health and Care Plans [EHC Plan]

a. Following Statutory Assessment, an EHC Plan will he provided by Warrington
Borough Council or by Wigan Borough Council, if it is decided that the child's needs
are not being met by the support that is ordinarily available. The school and the

bh. Parents have the right to appeal against the content of the EHC Plan. They may,
choice.

c. Once the EHC Plan has heen completed and agreed, it will he kept as part of the
pupil's formal record and reviewed at least annually by staff, parents and the pupil.
The annual review enahles provision for the pupil to he evaluated and, where
appropriate, for changes to he put in place, for example, reducing or increasing levels
of support.

Access to the curriculum, information and associated services
Pupils with SEND will be given access to the curriculum through the specialist SEND
provision provided by the school as is necessary, as far as possible, in line with the
wishes of their parents and the needs af the individual.
Every effort will he made to educate pupils with SEND alongside their peers in a
mainstream classroom setting. Where this is not possible, the SENDCO will consult
with the child's parents for other flexible arrangements to be made.
The school curriculum is regularly reviewed, by Senior Leadership Team and, Staff,
together with the SENDCO, to enswre that it is accessible to pupils of all levels and,
It is our aim to ensure that all resowrces and SEND provisions are heing used
effectively and efficiently within the school setting in order to support the taught
cwrriculum and enahble pupils to reach their full potential. The school does this by:
charge including sharing progress reports, medical reports and teacher feedback
the subject of SEND and SEND teaching. School staff should be up to date with
teaching methods which will aid the progress of all pupils including those with, SEND
Making use of all class facilities and space:

. UWWMWMWMWWMWW

is differentiated where necessary.



e Making swre that individual or group tuition is available where it is felt that

e Any decision to provide group teaching outside the classroom will involve the
SENDCO in providing a rationale and focus on flexible teaching. Parents will

e Setting appropriate individual targets that motivate pupils to do their best, and
celebrating achievements at all levels.

Section 19: Parental information regard SEN
the “SEND” tah this includes contact details and resowrces avuilahble to Parents to

Section 20:Links with other schools

The school is a member of the Liverpool Schools Diocesan Schools Trust. This enables
the schools to build a bank of joint resowrces and, to share advice, training and,
development activities and expertise.

In line with good practice reference to children with SEND is included in all our



Section 20- Appendices

SE . | - st
G/ “Growing together at the heart of God's community” uvemoo Diocesan sehoos Trst
Special Educational Needs &

Disahilities (SEND)

What to do if a child is experiencing difficulties in
class.

SEND TEAM

and ALL Teaching staff

Use the SENDCo Student referrul

Jorm (staff room and online)

o

Use the Quality First Teaching Toulkit to evaluate and to help youw
identify concemn. ( staff room and online)
Give to SENDCo and all6W 2 weeks for reply.

support document ( Oxfordshire)and where appropriate interventions
identified to then create Individual Education Plan (IEP)-no more than

3 targets '
Parents will then have meeting to discuss IEP-and where appropriate

go onto SEND REGISTER. IEP’'S will he signed hy Parents and a copy
made (for file and parents). Parents also have the opportunity to

add/contribute to IEP.
< -

IEP in place and reviewed termly Must share review with parents and
parents to receive copy.



Quality First Teaching toolkit:

(oLpst

Liverpool Diocesan Schools Trust

ualit st Teaching Toolki

Primary School

It is intended that this toolkit be distributed to all class teachers. It should be utilised to promote high quality teaching strategies to
support pupils. If this guide is used to support an individual pupil it is important that the Strategies for All Learners section is used either
in isolation or alongside the strategies for other areas of need. The areas of need pages should not be used in isolation as any strategies
duplicated across areas of need have been removed and placed within the Strategies for All Learners. It is not anticipated that this
document should be used as a whole, rather that professionals should select the most appropriate pages to support their teaching. This
should be a working document and ideally should be used electronically to allow notes to be made clearly.

User guidance

) Traffic lights to demonstrate the impact of the strategy (those using electronically may want to just highlight the
box to the appropriate colour)

Page Borders

Strateqgies for All Learners
Cognition and Learning (CL)
Communication and Interaction (CI)
Social, Emotional and Mental Health Difficulties (SEMH)
Sensory and/or Physical Needs (SPN)
* Co-ordination
« Visual Difficulties
» Hearing Difficulties

Maths
Strategy Bullet Points
* Teaching and Delivery » Resources/ Adaptations
* Presentational Features + Recording
Name: Date First Implemented:

Strateqies for All Learners Date Notes b 4

L) » Clear lesson structure with learning objectives presented orally and visually

+ Use pupil’s name and ensure you have their attention before giving

instructions. Praise is specific and named

[ ] « Instructions given in small chunks with visual cues

[ Y ] + Understanding checked by asking pupils to explain what they must do

o0e « Pupils are clear what is expected - use clear demonstrations- "WAGOLL'-

what a good one looks like

o0e « Activities and listening broken up with breaks for more kinaesthetic

activities

[ B ] = Memory supported by explicit demonstration and modelling of memory

techniques

« Classroom assistants planned for and used to maximize learning

« Key words/vocabulary emphasized when speaking and displayed clearly

o0 * Provide visual timetables

0 + Ensure correct seating;




> a clear view of teacher
> a clear view of the board
> back to the window is good
» preferably without having to turn body
» close enough to see and hear instructions
o0 Eliminate inessential copying from the board. Where copying is required,
ensure appropriate print size photocopy is available
° ‘Word walls’ or similar, to develop understanding of new vocabulary
° Ensure that tools/equipment are easily accessible and available for use.
P ) Range of multi-sensory approaches used to support spoken language e.g.
symbols, pictures, concrete apparatus, artefacts, role-play
® Implement any advice given by external agencies
o ) Classroom well organized and labelled (with picture symbols)- things kept in
the same place
eve Text presented clearly — uncluttered, use bullet points and clear font
o0 Understanding is demonstrated in a variety of ways
N iti i (CL) Date Notes
Make sure you know the level of difficulty of any text you expect the pupil
oce to read- pre-prepare a pupil if you are going to ask them to read aloud in
class.
PP Pre-teaching of subject vocabulary
o0 Pupils encouraged to explain what they have to do to check understanding
o0 Links to prior learning explicitly made
o0 Key learning points reviewed at appropriate times during and end of lesson
e0e Alphabet strips/number lines stuck to desks
o0 Key words and/or phoneme mats on desks
o0 Range of coloured overlays/reading rulers available
ove Coloured paper for worksheets and coloured background on smart board
o0e Texts which reflect interest and age range - good range of *hi-lo” (high
interest, low reading age) available
o0 Diagrams and pictures to add meaning alongside text
Alternative ways to demonstrate understanding e.g. diagrams, mind maps,
o use of voice recorders, post it notes, type...
o0 Provide — and teach use of - range of writing frames to aid organisation
Occasional opportunities to work with a scribe - perhaps within a small
oce group to produce a piece of writing for *publication’ e.g. displayed on the
wall, read to other children etc
e Have small whiteboards and pens available for notes, to try out spellings,
record ideas etc
PP Cloze procedure exercises to vary writing tasks and demonstrate
understanding
o0 Additional time to complete tasks if necessary

23| Page




Visual Difficulties

o0 Play calming music where appropriate
ove Give breaks between tasks and give legitimate ‘'moving around’ activities e.g. Brain
Gym, wake up and shake up
o0 Where possible, create a quiet area both for working and as a ‘quiet time’ zone
00 Use a visual timer to measure and extend time on task - start small and praise,
praise, praise
Have a range of simple, accessible activities that the pupil enjoys to use as ‘calming’
[ B _
exercises
e Communicate positive achievements - no matter how small - with home and
L ]
encourage home to do the same.
P Allow pupil to have a safe place to store belongings and fiddle toys
Use interactive strategies e.g. pupils have cards/whiteboards to hold up answers,
[ B
come to the front to take a role etc.
ove Teach pupils how to use post-it notes for questions and ideas rather than
interruptions (when appropriate)
m g Date Notes
Co-ordination X
PP Consider organisation of classroom to allow free movement
Allow the child plenty of space to work — were space allows, could he/she be placed
e next to a ‘free’ desk?
o0 Ensure that left and right-handed pupils are not sitting next to each other with writing
hands adjacent
PO Seating should allow pupil to rest both feet flat on the floor — check chair heights
.l : Desk should be at elbow height
e Sloping desk provided if possible
: : Mark starting point for each line with a green dot
P ) Ensure range of different pen/pencil grips is available
Attach paper to desk with masking tape to avoid having to hold with one hand and
Lo write with the other
o0 Encourage oral presentations as an alternative to some written work
N ) Lined paper with spaces sufficiently wide to accommodate pupil’s handwriting
o0 Allow additional time to complete tasks
PR Allow access to lap-tops/tablets etc. & teach key board skills (e.g. BBC ‘Dance Mat’
typing)
Sensory and/or Physical Needs (SPN) Date Notes ‘|

Give as many first hand ‘real” multi-sensory experiences as possible

: : Short spells of visual activity should be interspersed with less demanding activities
Always uses verbal explanations when demonstrating to the class. Read out aloud as
o0 )
you write on the board
Consider lighting - natural and artificial - which is most comfortable?
Avoid shiny surfaces which may reflect light and cause dazzle
Avoid standing in front of windows - your face becomes difficult to see
o0 Avoid the sharing of texts/monitors unless doing so is a priority for social reasons
e.g. working together on a project.
PP Try out different paper/Smartboard colours to try to find best contrast




Date| Notes |
00 Ensure key learning points are reviewed regularly throughout the lesson
e Present tasks in a meaningful context
N Ensure that multi-step tasks are supported by jottings and model this
"e Give contexts for pupils to apply their learning
e Don't rush into abstract and formal written work before understanding is secure
Be prepared to explore, repeat and rehearse steps again to ensure understanding of
(N
abstract concepts
o0 Give access to a wide range of practical resources
e Different coloured pens for hundreds, tens, ones etc.
) Provide talking partner for pupils to share/ explain their mathematical thinking
Make close observations of pupil to fully understand the mathematical strategies
L
being used to solve the problems- get them to talk through what they are doing.
- " - Date Notes Ix
Hearing Difficulties
e Slow down speech rate a little, but keep natural fluency
Do not limit use of rich and varied language - trying to stick to short words and
LN )
limited vocabulary can limit natural speech patterns and full meaning
e Allow more thinking and talking time
e Model and teach careful listening along with signals when careful listening is required
Repeat contributions from other children - their voices may be softer and speech
L
more unclear
e Face the pupil when speaking
'Y ) Divide listening time into short (igh) chunks
e Keep background noise to a minimum
"0 Key words on board to focus introduction and conclusion
00 Use visual symbols to support understanding
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Expression of Concern/referral to SENdCo.

This form may be printed of and hand written. However please consider completing it electronically and
submitting into the Inclusion File and alerting a member of the inclusion team via email.

Pupil’'s Year Date:
Name: Group:

Name of Person Recording

Concern:

Details of Concern: Please include specific examples and/ or relevant tracking information if
applicable.

What has already been put into place? Please ensure that you have referred to QFT pages prior
to submitting this form, you may highlight and attach a copy of the pages as supporting evidence.

To be completed by member of Inclusion Team

Received By:
on:
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Further Actions:

Copied to K.Mowbray I_I
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